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CHAPTER I
INTRODUCTION

The concept that schools should help improTe their
communities is not new; it has been with us from the
early beginnings of schools in America.

It is true, how-

ever, that today more than ever before people look to
their schools to help make their communities better.

The

rapid social changes and the complexity of either the
growth or decay of existing communities have caused leaders in the art of public administration to seek coordination of efforts of all social agencies in the improvement
of human relations in general.

Most specific in the

programs of improvement is the attitude of the leaders in
educational administration.
Schools and communities should be active partners
in today's educational process.

That such a relationship

has been developed beyond the discussion stage 1s evidenced by several innovations designed to stimulate and
perpetuate the school and community partnership concept.
Among such innovations are Business Education Week,
Public School Week, in-service education and workshop
programs for principals and school administrators, and
nation and region wide projects sponsored by certain
philanthropic foundations.

Two of such projects now in

2

progress are the Co-operative Project in Educational
Administration which is sponsored by the Kellogg Foundation and the Co-operative Project for the Training of
Negro Principals sponsored by the Southern Education
Foundation Incorporated.
As programs which bring about a better understanding between the school and conmunity are being constructed,
many obstacles are presented.

There are various levels of

involvement in school-community co-operation.

The admin-

istrator, the principal, the teacher, the pupil, and the
parent must all be given consideration.

Persons, insti-

tutions and levels of involvement vary accordingly.
Different roles are presented and must be related if the
creative process of education is to go forward.
In educating America's children and youth, there is
a movement ot people, free to come and free to go.

It

should not be one of confusion, but one of order--the
order that comes when each person feels that he is needed
and. wanted as part of a larger whole.

That this movement

might thrive abundantly, there must be threads of understanding.

Such th.reads should be so interwoven that the

community has faith in the program of the school to the
extent that on the one hand, the problems of the school,
large or small, many or few, become the problems of the
community.

On the other hand, the school becomes, for the
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adults, a sort of resource agency from which they may
secure needed information and advice concerning their
problems and needs.

Likewise, children and teachers find

the community filled with learning experiences.

There-

fore, it is obvious that school principals should direct
research toward implementing worthwhile school-community
relations.

Thus, the problem of this study has been

formulated.

Statement of the Problem
The problem deals primarily with building a public
relations program for the Douglass School

and its nine

consolidated communities which comprise an area covering
the whole of Camp County, Pittsburg, Texas.
The group life of a comm.unity, the school, its
environment and program, the patrons, and their interest,
needs, and problems are important facts in educational
planning.

Likewise, valuable contributions to the devel-

opment of a community may be made through these sources.
Education for all .American citizens cannot be achieved
except as it grows out of all experiences of the home,
school, and community.

Previous educational administra-

tion studies and experiences as a school administrator
have led the investigator to the assumption (l) that in
•

order for a school to grow and carry out its purposes,
there must be general working understanding between the
school and community and (2) to know and be able to get
the most from the resources of the comm.unity, there must
be mutual activities functioning between the school and
community.
All administrators should join the people of the
community in learning and meeting the various needs of
the school.

A well working public relations program

should bridge the gap that often exists between the home
and the school.

Such a program should be comprehensive

to the extent that the total school program should be
wholly acceptable to the various publics.
It is hoped then, that this study will stimulate
interest of school administrators, principals, and teachers in the evaluation of their public relations program.
It is hoped, also, that it will suggest means of improving
existing public relations programs, and that it may
encourage a more intensive study of activities and trends
in existing public relations programs.
In order to make suggestions and reconnnendations
for the improvement of the public relations program of
Douglass School, it is necessary to know how an effective
public relations program will not only improve the hum.an
relations in the community, but will also tend to integrate

the school program with the total life and community.

In

this way the gap between the school and home may be
reduced.
The elements of the problem are stated in the following questions:
1.

Does the school furnish the community with
information concerning its objectives,
its program of studies, its extracurricular
activities, its needs, and special service?

2.

What community services are offered by the
school staff to adults?

3.

What community resources are utilized in
the overall program?

4.

What techniques are employed by the principals and teachers in promoting cordial school
community relations?

Purpose of the Study

It was the purpose of the study to develop for the
Douglass School patronage area a public relations program
which will provide enrichment for the total school community.
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Limitations of the Study
This study was limited to the school patronage
area which is comprised of nine schools that have been
consolidated with the Pittsburg Independent School District to make up the total school community served by the
Douglass School.

The total number of patrons in this

area is approximately

394. The data for this study are

limited to the analysis and interpretation of 160 questionnaires executed by the patrons of this particular
school patronage area.

It will be limited to those

aspects of public relations which have to do with parent
school relationships with respect to resource-use education and parent education.

Definitions of Terms Used
For the sake of common understanding of the terms
used in this study, the following definitions are given:
School Patronage Area-- School patronage area includes all persons whose interests are affected by the
particular school system and it connotates the residential area from the homes of which pupils make up the
school population of a given school.
School District-- School district represents the
smallest subdivision in the school organization that has
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delegated authority for the general administration of
schools.

It includes towns, cities, independent and

common school districts.
Public Schools-- Public schools include all
schools that are supported by public taxation.

In the

United States they are classified as elementary schools,
high schools, evening schools, vocational schools, et
cetera.

All public schools are conducted according to

the law of the state control.
Public Relations-- Public relations are means by
which an institution acquaints its public or community

with its policies, purposes and aims for the intention of
creating goodwill.
A Common School District-- (C.

s.

D.) A common

school district is a district under the direct supervision
of the county superintendent, and a local board of
trustees, usually three in number •
.An

IndeEendent School District, (I.

s.

D.)-- An

independent school district is one over which the county
superintendent exercises little or no control.

It usual-

ly has seven trustees and a superintendent.
Consolidation-- The term

11

consolidation 11 as applied

to educational administration means an enlarged school
system or unit which has been created by uniting small
administrative systems or units for the purpose of

8

providing better school facilities and increased educational opportunities.

In this study the term consolida-

tion means the merger of all the school districts within
the county so that the boundaries of the consolidated
district coincides with the outer boundaries of all the
previous administrative units within the county.
Educational Planning-- The laying out of a scheme
or order and the determination of what shall be included
in an educational program is termed

11

educational plan-

ning". Such planning is inclusive of building programs,
organization for instruction which is inclusive of major
activities to be carried on in the classroom during a
definite period of time, administration, and evaluation.

9
CHAPTER II
HISTORICAL BACKGROUND

The Douglass School about which this problem is
centered is the one school for Negro educables of Camp
County, Texas.

That an overview of its development might

be understood, a historical sketch of the educational
program of the county is presented.
Camp County, the second smallest of the

254 Texas

counties, was originally a part of the municipality of
Nacogdoches.i

During the period of the Republic of Texas

and the period of early statehood, the county was a portion of Upshur County.

After the period of Reconstruc-

tion had ended, Camp County was created as a county on
April 6, 1874 and was organized June 20, 1874. 2
This area of land was named :for an Upshur County
citizen who served with the rank or Colonel in the

iPrior to the Revolution of Texas against Mexico,
there was no such political subdivision as the county.
The State's area was subdivided into departments and
municipalities. At the outbreak of Texas Revolution, the
land area of Texas, as a Mexican state, was divided into
eighteen municipalities which represented the political
units which formed the nuclei of the counties created by
the first Congress of the Republic of Texas. -z. T. Fulmore, The History and Geography of Texas as Told
in County Names, (Austin, Texas: '!he Steck Company,

1935), P• 278.
2

Ibid.
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Confederate Army through the entire period of the war.
The name of the county is significant of the mores and
attitudes of the early citizenry.
The characteristics of the population group as a
county is reflected by the number of educables and the
kinds of schools in operation during the period.

The

school system is characterized by the policy of segregation.

The majority of the population is Caucasian.

By

a slight minority the Negroes constitute the minority
group.

Until the ten-year period between

1940 and 1950,

the majority of the Negro educables attended schools
located in the open country.
The county system of public education for a period
of thirty-five years was that of the local neighborhood
or community type. 3
school district.

Each neighborhood group has its one

I'here were usually as many schools as

1

there were churches in the country.

In

1909, the commu-

nity organization and control of the local educational
programs came to an end through legislative enactment. 4
Previous to this enactment, there was no legal authority
by which a school located beyond the limits of an incorporated town or city could levy a school tax or bond for

3
4

Ibid., p. 278.
Loc. cit.
-
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the improvement of educational programs.
With the organization of the county into local
school administrative units the first step was taken in
the improving of the educational opportunities for the
youth and children of the county.•

These county subdivi-

sions became known as school districts.

At the time of

reorganization of public education in Camp County, t wentyt hree s ch ool districts emerged.
In 1913, further impetus was given to the improvement of school facilities by a Legislative Enactment which
was known as the Rural Aid for Schools located in those
rural areas which were unable to finance adequat e programs
of public education.~

Camp County was a rural area which

sought aid for its rural schools.

Within the newly cre-

ated connnon school districts, there were fifteen schools
for Negro educables.

Ten years later, the number of

schools for Negroes had decreased to thirteen.

In the

year 1933, there was a further decrease, and, with the
exception of two, the small one-teacher school had disappeared.
During the twenty-year period, 1933-1953, the
trend toward school consolidation was rapid.

The factors

entering into this movement were:

6

Pennybacker, History of Texas, (Dallas:
Company, 1910), p. 321.

Ginn and
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1.

The general public's desire for better
education for school children through
longer terms, better qualified teachers,
and better school facilities.

2.

The initiation of a system of transportation
of school children.

3.

Stimulation from the various Legislative
Enactments which provided greater support
from the state to those school administrative
units which consolidated into larger units.

In

1943, data presented .to the Texas State Depart-

ment of Education reveal pertinent information assessed
valuation and tax rate in the various districts of the
county. 6

The facts presented in Table I reveal either

lethargy on the part of the citizens of the common school
districts of the county or a lack of educational leadership on the part of the county administrative personnel.
Du.ring the decade between

1943-1953, all Negro

schools located in both the common school districts and
the one independent school district located in a rural

6

Public School Directory, (Austin, Texas: Publication of State Department of Education, No. 436, 1943-

1944),

P•

74.

Additional data were obtained from the files of
the office of the Tax-Assessor-Collector of Camp County,
Pittsburg, Texas.
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TABLE I
THE NUMBER OF SCHOLASTICS, ASSESSED PROPERTY VALUATION,
LOCAL SCHOOL TAX RATE, AND THE PER CAPITA
APPORTIONMENT RECEIVED BY ALL SCHOOLS
OF THE COUNTY DURING THE
SCHOLASTIC YEAR, 1943-

1944

The
Districts

Assessed
Valuation

Local
Tax Rate
M
B

-

Number of
Scholastics
Negro-Whites

Per Capita
Apportionment

Leesburg
Independent ' 316,000

,.so '. 50

83

117

Pittsburg
Independent 1,200,000

.50 .50

270

344

25,050

740

801

26,750

Common
School
Districts

t

8,100

Note: In the above table, "M" indicates the local
tax levied by 11 the
districts tor maintenance of the
schools, and B11 indicates the amount ot tax collected
for the payment of bond issues which were used in the
construction of buildings and permanent equipment.

area were merged into the Douglass School.

Table II

presents specific data regarding the schools which were
merged and the locality population characteristics.

The

factors which have led to the merging ot all Negro schools
into one school system stem from two conditions:
1.

The enactment of the Gilmer-Aiken status.

TABLE II
STATISTICS REGARDING THE SEQUENCE OF SCHOOL CONSOLIDATION
AND THE POPULATION CHARACTERISTICS OF THE RESPECTIVE
PATRONAGE AREAS

.

Number of Families
in the Patronage

Name of School

Year of
Merger

Number of
Educables

Garfield

1947-48

24

11

Lone Star

1949-50

30

15

Living Green
Hickory Hill

1950-51

105

27

Leesburg

1950-51

72

16

Myrtle Springs

1951-52

23

12

Rocky Mound

1951-52

33

18

Harvard

1951-52

28

11

Center Point•;io

1952-53

187

85

Area

*The

Center Point School was a twelve-grade school which
consisted of a merger of Bolton, Union Chapel, and the
Lindsey Springs Elementary Schools. This merger had
existed for four years previous to the merger into the
Douglass School.

2.

Migration of Negro farm folk to the
Metropolitan areas of the Midwest and
the Far West.

Thus the problem of the developing of a meaningful

1.5
public relations program among the 19.5 families of the
rural patronage area of the Douglass School and families
of the patronage area within the corporate limits of the
county seat emerge.

Population Characteristics
Any program of public relations as it relates to
school administration must of necessity appraise the setting in terms of adults as well as children and youth.
Therefore, the general characteristics of the total population will be presented in terms of the corporate limits
of the city of Pittsburg and of the county as a whole.
'Ihe general characteristics will be analyzed in terms of
educational status, racial groups, and family marital
status.

Likewise the economic characteristics of the

total po pulation and racial groups will be analyzed in
terms of employment status, the nature of industry
engaged in and income of families.

General Population Characteristics of the City
of Pittsburg 8
According to the 1950 Census, the total population
8

Howard G. Brunsman, "Table 38, General Characteristics of the Population for Urban Places of 2,500 to
10,000," P-B 3 1 50 Census of Po ulation, (Washington,
D. C.:
• Government
ng ffice, 19.52), p. 140.
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of the city of Pittsburg is

3,J.42.

'Ihere is reflected

during the ten-year period an increase of
Distributed according to racial groups,
Negroes and

59.1 per cent are whites.

40.9 per cent are
The total number

of educables and potential educables is

1,000.

number the per cent of Negro educables is

54.4 per cent.

7.8 per cent.

Of that

45.6; of whites,

The data regarding the educational attain-

ment of the total population show a median educational
achievement of

9.5 years among persons

25 years old and

older. 9
According to the
for Camp County is

1950 Census, the total population

8,740.

Tb.ere is reflected a decrease

in population during the ten-year span,
decrease of

15 per cent.

groups, there are
whites.io

Distributed according to racial

39.8 per cent Negroes and

50.2 per cent

The total number of educables and potential

educables for the whole county is
follows:

1940-1950, a

3,115 distributed as

52.8 per cent white children and youth and 47.2

per cent Negro children and youth.ii

The data regarding

the educational attainment of the population of the
county as a whole reflect a median educational achievement

10

Ibid., Table 12.

11
~.,

Table

4l,

p.

167.
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of 8.7 years among persons 2$ years old and older. 12

Age Characteristics
The median age of the population of the city of
Pittsburg is 32.6 years; tor the entire county, 30.8.
The per cent of the population ot the city of Pittsburg
which is sixty-five years old and older is 10.7; tor the
entire county, 10.5.

Economic Characteristics
Of the total population of the city of Pittsburg,
fourteen years old and oTer, 38.4 per cent is in the
labor force. 13

For the entire county, 39.8 per cent is

in the labor force.

For the city of Pittsburg the median

income of all families and unrelated individuals is
$1,583.

Fifty-eight and seven tenths per cent of this

group has an annual income less than i2,000.

For the

entire county the median income tor all families is
il,090.

Seventy-five per cent of the families of the

entire county has an annual income less than $2,000. 1 ~

42,

12

Ibid., Table

13

Ibid., Table 11, P• 205.

1

P• 205.

~Ibid., Table 45, P• 266.
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In the entire county there are approximately 2,700
families and 2,330 unrelated individuals who earn incomes
varying from less than $500.00 to more than $10,000.00.
Of 1,080 non-white families and unrelated individuals in
the county, the median income is •714.00.

The purpose of this chapter was to orientate the
problem.

There has been presented a brief narrative of

the creation and organization of Camp County as a political unit.

Summary statements were made regarding the

characteristics of the population groups, the nature of
the system of public education and the kinds of State
Legislation which have inf'luenced educational administration at the county level.

Tabular presentation was made

of statistics which depict the sequence of school mergers
and consolidations which now constitute the Pittsburg
Independent School District.

The next chapter contains

an analysis of data obtained by means of questionnaires
administered by 160 Negro families who reside in the
patronage area of the Douglass Consolidated School.

19
CHAPTER III
REVIEW OF LITERATURE

The concern today in educational thought is toward
growth and development of children and youth.
forces and institutions affect this growth.

Many social
Hence, if

democratic education is to foster in all persons we must
consider other resources such as persons, materials, or
institutions found in the larger connnunity.

The school

has always needed the understanding and sympathetic support of its comm.unity; never has it needed these more
than at the present time.

The community, we believe, has

always needed the keen understanding, an interpretation

of itself which only its school can give. 1
Public relations had no place in the general plan
of early American Public education, but it is, today, a
new phase of educational planning.

As seen by educators,

it ia a growing concern and demands its rightful consideration.

The changing structure of American life has placed

many responsibilities upon the public school system.

The

concept of the function of a school is gradually changing.

1

Ro bert R. Lee per, "Schoo 1 and Commu.ni ty, 11 An
Editorial Journal of the Association for Superv1s1onand
Curriculum Development. {Washington: N. E. A., January,

1953), P• 203.
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Through the emphasis on comm.unity relationships, a new
type of school program is being evolved.

General Literature Relative to Home School Community
Relations
Co-operation between school and community
is an area close to the heart of every person
interested in curriculum development. The
curriculum movement, dynamic and vital as it
is, has trom its inception placed great emphasis upon the need for such co-operation. The
basic reason why the school should try to cooperate with its community or the community
with its school is that such co-operation has
promise for bringing about tor children and
youth a better quality of learning and as a
consequence a better quality of 11Ting.a
According to Yeager,a
Our increasing diversity of human
activities creates an increasing number
of social, industrial, economic, and
political problems producing repercussions
which reach into the home and the educational life of the nation.
Changing conceptions ot the home and its liTing pattern
have thrust upon the school the need and the responsibility for molding, adapting, and educating the youth or
the nation along lines of an accepted democracy.

In view

of this fact the public school has assumed many responsi-

2

Ibid., P• 202.

aw1111am A. Yeager, Home-School-Community Relations,
(Pittsburghl The University of Pittsburgh., 1941), p. 2.
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bilities that once were left to other educational rorces.
As society has created new institutions and remolded old
ones, new involvements have developed, each having some
educational significance.
Hence, education has become a co-operative process.
The home, the school, and the community should be concerned about the development

or

rightful relationship.

These relationships can only thrive through good public
relations as is the case of business and industry.
Yeager• says,

11

that as rar back as 1916, in a. pam-

phlet written by William Ma.ck Andrews-- 1 The Public and
Its Schools,' it was obvious that the public was becoming
curious about the work

or

the public schools."

Criticism

in this little pamphlet served to develop a consciousness
of the need for better understanding

or

the purposes of

education and the runctions and programs of the school.
American schools were beginning to extend their services
so as to touch more lives than ever berore.

Thus, at that

time, schools were reaching out into communities in an
attempt to develop the proper public relations.
Harra1 8 is

or

the opinion that never berore have

the schools been under such close scrutiny by parents,

6

8

Ibid., p. l.

Stewart Harral, Tested Public Relations ror Schools,
(Norman, Oklahoma: University of Oklahoma Press, 1952),p.4.
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patrons and the public at large.

This increased concern

for the welfare of schools should be welcomed by educators, because this new interest provides an opportunity
for school leaders to interpret their aims, philosophies,
needs, and achievements.

As public understanding of the

schools grow, the citizens become more active in their
support and interest.
Hagman 6 feels that the growing sensitivity to the
community on the part of the school may be seen in parentteacher associations, home visits by teachers and discussions in community groups about proposed curricu1ar
changes.

Likewise, there is apparently an acceptance by

teachers of a belief that each community makes its own
demands upon the school and that no one curriculum can
fit all communities.

Many schools have developed pro-

grams which draw the school and community closer together.
They are taking advantage or procedures which aid in
bringing the community and its problems within the area
or classroom discussion.

Contacts have been developed

and used not only for instructional purposes, but for
building fine qualities of goodwill, understanding, fellowship and mutual ideas which emphasize respect for the

6

Harlan L. Hagman, 11 Six Ma~or Contemporary Purposes in School Public Relations, 1 (Education: December,
1948), Vol. 69, No. 4, pp. 210-215.
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dignity and worth of each individual.
If this kind of education is to be realized, schools
must take the initiative.

This may be done to a large

extent through a good public relations program.

The cur-

riculum connnittee of the Board of Education of the City
of New York emphasizes the importance of good public
relations in its bulletin titled "Bridges Between the
School ~d the Community." 7

Correspondingly, it con-

tends that:
Bridges must be build over which people,
both children and adults, may freely pass
between the school and the community; and
the schools must assume, in part, the
responsibility for establishing the contacts and building the bridges. 8
Good public relations will help to build the
bridges between the school and community in as much as
they involve more than telling people certain facts about
the school.

Aside from the opportunity provided for

school leaders to interpret their aims, philosophi es ,
needs , and achievements, there are many other functions
which are considered.
as a social science.

Harral 8 refers to public relations
Likewise, he contends that this

7

Stephen F. Boyne, Chairman, Curriculum Committee,
es Between the School and the Communi t , (New York:
ard of duca
9 , p. 11.
8

Ibid., p. 11.

8

Harral, op. cit., p.

6.

science (1) informs administrators and school personnel
what the public thinks of education; (2) helps leaders
determine what they must do to gain the support and goodwill of others; (3) plans ways and means of getting that
support; (4) shows the changes in the climate of public
opinions; and (5) carries on activities designed to win
and hold co-operation and support.

The process of doing

these things encompasses a great many functions, concepts,
and techniques •
No public relations program can be any stronger
than its organization.

A meeting of minds must take place

between persons or groups most concerned in the various
aspects of educational problems.

Yeager 10 contends that

wherever responsibilities reside, personalities are involved and no permanent satisfactory results can be
achieved unless those intimately concerned have met on a
common ground.

He further feels that many school prob-

lems would never have come into existence if the facts
about the school, its plans and purposes, had been
properly disseminated to the school board, teachers,
pupils, home, and community .

The school functions best

which moves in a happy, contented atmosphere of mutual
co-operation and industrious enterprise.

10

Yeager, op. cit., p. 398.
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Good leadership is the keynote in the success of
good school public relations.

A well considered plan for

school public relations gives unity and consistency ,
direction and movement to activities that otherwise would
be undertaken in a casual or haphazard manner.

According

to Harral, 11 every person who has public relations responsibilities must recognize that he is an important member
of a team whose welfare depends upon mutual co-operation
and endeavor .

The Role of the Principal in a Public Relations Program
One of the important responsibilities placed upon
the principal is that of encouraging and preserving
satisfactory relationship throughout all of the various
phases of the school program.

These relationships are

complex, and they cover a wide area of interests .

There-

fore, the collaboration of many groups of people is necessary and the principal must make many contacts with the
comm.unity as to objectives, types of children, course of
study , comm.unity projects, improving local conditions , and
in fact, in many other ways .
Harral 12 refers to the principal as second in

iiHarral , op . cit ., p. 7.
i2Ibid., P •

35
tlle 1. R. Bank• Library 1
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command in public relations.

He holds that the principal

is the administrative field officer of public relations.
The public relations responsibilities of the principal
may not all together touch the same groups which are
touched by his superior but he can make contacts in many
areas .

He can make his school the focal point of the

neighborhood activities.

As the leader of a group of

teachers, he must keep his staff alert to their public
relations possibilities.

He also is the public relations

leader in the area in which his school is located.
Harral 13 presents the following "musts" for principals:
1.

Possess common sense, judgment, discretion,
and a sense of proportion.

2.

Be able to express himself clearly in speech
and writing.

3.

Be tactful and diplomatic in all his relationships.

4.

Be liked by students attending his school.

5.

Be able to "grin and bear it 11 when things go
wrong.

6.

Be a leader, both in the school and in the
community.
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7.

Be approachable by teachers, parents, and
all others.

8.

Know his staff members as individuals.

9.

Have organizing ability in order to make the
most of his personnel and of the situation.

10.

Keep his staff working smoothly and harmoniously.

11.

Welcome new ideas and suggestions.

12.

Know how to solve social conflicts between
teachers and students, teachers and parents,
and how to reduce professional tension which
may exist among his group of teachers.

13.

Carry out the plans of the superintendent and
school board.

14.

Keep the superintendent informed of any situation which may later become a problem in public
relations.

15.

Make it a point to know as many parents in the
area served by this school as possible, and
encourage his teachers to do the same.

16. Know public thought in his district.
17.

Work closely with community groups which
function in this area.

18.

Stress the importance of strengthening public
relations by means of staff meetings, visual
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aids, special literature, letters, bulletins,
and other channels.

19.

Be public relations conscious in everything
he does.

As an active agent in the public relations program,
the principal faces many problems.

He must be sensitive

to the public mind, and yet no matter how communityminded he may be, he must be alert to his school. and its
activities.

The Role of the Teacher in Public Relations
Program
Teachers are also in a strategic position as agent
of good public relations.

Monroe 1 • thinks the teachers

have more opportunities for rank-and-file participation
in comm.unity and group affairs than do administrators.
Anderson 1 '5 purposes in an article, "The Teacher in Public
Relations,u that they live in almost every neighborhood
and have membership in nearly all of the churches, social
groups and organizations of the community.

Further,

•wa1ter s. Moore, Encyclopedia of Educational
Research, (New York: The Macmillan Company, 1950),
1

P•

904.

ieR. H. Anderson, The Te~cher and Public Relations, 11
Phi Delta Kappa, 1947, Vol. 28, PP• 283-284.
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their influence is so obviously great that only our
failure to recognize it fully merits attention.

Perry 1 s 16

findings indicated that much valuable school interpretations were being accomplished through arfiliation and cooperation of teachers with religious, civic, and charitable organization.
Likewise, Cook 17 has found in his studies that

teachers are strangers to a great extent in small communities.

While Fisk 18 cited evidence that the attitude of

a teacher is an indirect casual factor to adaptability.
Yeager 19 holds that the education of the teacher
in training him to meet public relations problems has
been quite inadequate.

Too often he is unsympathetic,

tactless, and undiplomatic, if not in downright opposition
to the public relations program; therefore, in considering the extent to which teachers should participate in
connnunity affairs and what should be the nature of such

16

L. E. Perry, Procedures and Policies int
Administration
School
,
ctor s
Universi
ed
in University of Pittsburgh-~},Vol. 38, No. 2 1 1940.
17

L. A. Cook, Connn.unity Action and the School,
(Ohio State University Press, 194!), p. i4.
18

R. S. Fisk, Public Understanding of What Good
Schools Can Do, (New York: Teachers College, 1945),
p.

86.

19

Yeager, op. cit., p. 502.
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participation has caused differences of opinion among
school administrators.
Whatever media through which a program of public
relations are to be accomplished in the school, the
teacher plays an important part.

He often makes the

first contacts either directly or indirectly through the
pupil, parents or casual contacts.

The teacher then

becomes an important factor in bringing schools and
neighborhoods closer together.
Concerning the teacher, Olsen20 asks,

11

Does he

know the connnunity in its multiple historic and contemporary aspects, and can he lead children and youth into
an ever growing understanding, appreciation, and creative
participation in that comnnmity, which is inevitable
background of the child's life, character, and destiny?"
Scientific studies have shown that often the
teacher is a

11

stranger 11 in the comm.unity in which he

works--that although he is physically in the community he
is not psychologically one of the community.

Harral 21

in discussing the role of the teacher in public relations
contends that public regards for schools can never reach
a higher level than that of those who teach.

20

York:

He believes

Edward L. Olsen, School and CommunitJ, (New
Prentice-Hall, Inc., 1946), pp. 394-39 •
21

Harral, op. cit., p. 37.
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that day after day, hour after hour, the teachers are
making impressions which carry terrific impact into the
connnunity.
Olsen 22 offers ten suggestions to the teacher in
service who desired to fit himself for more effective
leadership.
1.

Study the school and the connn.unity.

2.

Make a wide variety of social contacts.

3.

Share common interests with a wide circle of
friends.

4.

Become acquainted with community agencies and
their leaders, and demonstrate your interest in
co-operating with them.

5.

Know your state and regional resources.

6.

Attend public meetings in the community.

7.

Participate with others in studying community
needs and attacking community problems.

8.

Become well versed in techniques of scientific
thinking.

9.

Make careful study of the age group which you
are teaching.

10.

Become a legal resident of the community.
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In this manner do teachers work on the front line of
public relations.

If they bear in mind their tremendous

influence on the life of the community and constantly
strive to make their influence a positive one, they will
help to build public understanding and goodwill.

The Role of the Pupil in Public Relations
Another factor in building good community relations
is the pupil.

His performance, his behavior, his state-

ments even when inaccurate, his opinions--all of these
serve to influence the community favorably or otherwise
concerning the school.

It is important to realize how

large a factor the pupil is in acquainting the public
with the purposes and practices of the school.

Students can be most active in the public relations program.

Teacher-pupil relationship has its genesis

from attitudes of children.

Conduct of pupils, both in

and away from school, influences the total public relations picture.

Some of the ways in which students may

become active public relations workers are presented by
Harr al. 23

23

Harral, op. cit., PP•

54-55.
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1.

Through participation in assemblies, sports,
music groups, forensics, publications, case
organizations, and other activities.

2.

By studying subjects and projects which show
the relationships between the school and the
connnunity.

3.

By participation in school-connnunity programs
with their parents.

4.

Through their appearance on programs of civic,
cultural, religious, and professional organizations of the community.

5.

Tb.rough field trips, excursions, and other
school-sponsored visits to places of interest
in the community and in the region.

6.

Through editorials, news stories, feature
stories, cartoons, and photographs in the
student newspaper and yearbook.

7.

By sponsoring special assemblies with members
of a particular civic club or group invited as
honored guests.

8.

By acting as guides and members of the greeting
committee not only on special occasions but in
day-to-day contacts as well.

9.

By designing posters, and building exhibits and
displays for use in stores and offices during
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the observance of American Education Week.

10.

By linking school subjects with local business,
for example, a high school journalism class
may be invited to help in the production of
the local daily or weekly newspaper.

According to Anderson 26 the importance of the pupil
in public relations is widely recognized.

The pupil is

regarded in many respects as one of the most important,
if not the primary public relations agent.

No superintend-

ent or staff could possibly awaken the community to the
living force of the school as much as the few score
children.

The Role of the Parent in Public Relations
The importance of parents and parent organization
in public relations is widely recognized.

According to

Monroe 26 studies reveal that parents and teachers who
knew each other as people could work better together to
help children.

He states that a study of high school

parent-teacher associations are second only to the school
staffs as community education forces.

26

Anderson, op. cit., p. 294.

26

Walter S. Monroe, Editor, Encyclopedia of Educational Research, {New York: Harpers Brothers Company

1950,

p.

904.

,
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Moehlman 26 indicated that there is a distinct
experimental tendency toward other forms of parent
groups that may possess large potentialities, such as
(1) home-room and grade councils, (2) parent and school
councils, (3) community organization, (4) mothers' and
fathers• clubs, (5) neighborhood groups, and (6) schoolimprovement leagues.
The problem incidental to implementing a positive
public relations program for a school system or attendance
unit pose a challenge to educational leadership.

The

potentialities of both the immediate and the more remote
public should be utilized.

Hence, it is essential that

there be developed positive ways and means of getting all
community forces to work co-operatively in the overall
program of education for it is a concensus of opinion
among educationists that all agencies have a joint responsibility in the process of educating children and youth.
The most important thing to remember is that public relations activities are not to be reserved for special occasions but must function in normal day-to-day relationships.

26

A. B. Moehlman, School Administration, (Boston:
Houghton-Mifflin Company, 1951), pp . 265-266.

CHAPTER IV
ANALYSIS AND INTERPRETATION OF DATA

Parents are becoming aware of the fact that some
schools are doing a very good job in carrying on their
functions of educating the child for wholesome and effective living.

There is also an awareness on their part

that they can and must continue to play a significant role
in their children's training not only in the family, but
in the school and their immediate and ever changing community.

Likewise, parents are also developing a growing

determination to play their part well.
T~ observe this increasing readiness of parents
and to help improve the services for the children of their
community, one has only to stop and listen wherever a
group of parents are gathered together.

Questions which

parents are asking give every indication of their growing
interest and insights and drives.
According to Lane,i community centered education
has been retarded because of the misunderstandings, petty
grievances, indifferences, and poor relationships that
1

Bess B. Lane, Your Part in the Child's Education,
(New York: E. P. Dutton and Company, Inc., 1948,)p. 86.
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exist between the parents and the school.

The develop-

ment of these rightful relationships that should exist
between the school and community can only be realized
through sound educational planning.

Hence, opinions of

parents are essential if a good public relations program
is to be developed.
A questionnaire to ascertain the opinion of parents concerning the school, its program, its policies
and problems were executed.
around six major aspects.

The questions were centered
They were:

1.

School interest

2.

Teacher interest

3.

School support

4.

Comm.unity interest

5.

Parent-Teacher Association

6.

Pupil attendance and adult education.

Wherever schools exist, there are problems growing
out of the relationships of the home, school, and community.

Wherever men and women have sought ways and means

to solve them in the interest of childhood there has been
an increased interest in the school and its program.
Educational patterns reflect the ideas,
attitudes and purposes of social patterns.
While the school influences, it is profoundly
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ini'luences by individuals and groups within
that social pattern. It is believed by many
that education is merely the reflection of
the popular will. This will is expressed in
many ways. The individual or group becomes
definitely interested in education and seeks
through unselfish motives to affect the
educational program. 2

School Interest
The opinions of the patrons of the Douglass School
area are reflected in the percentage analysis of the
responses to questions pertaining to school interest as
shown in Table Ill.'Ihe data revealed that 157 respondents
stated that they thought that if parents would show
greater interest in the school program a better school
would be the result.

Likewise,

159 or 99 per cent of

the respondents expressed faith in the work of the school
and thought that the children were really being benefitted.
The co-operation of all connnunity agencies and
educational forces seems to be essential among more than

97 per cent of the respondents in that they think that
the school should unite its forces with the church in
order to train for good citizenship.

2

Yeager, op. cit., p. 38.

Responses concerning

39
the objectives of the school and church were approximately equally weighed in that

50

per cent of the respondents

thought that the objectives of the school should be
different from those of the church; while

47

per cent

said they should be the same.
The patrons seem to be satisfied with the school
program.

More than

90 per cent of them think the school

program is meeting the needs of the pupil.
than

85

However, more

per cent of the respendents believed that there

will be more school problems to be faced within the next
three years; which situation will naturally bring about
a broader school program than that which exists at the
present.

This broadening of emphasis will have implica-

tions for a more functional program of public relations.
The majority of the patrons also feel that the school
should begin to prepare to meet this challenge.
other hand there were large numbers,

44-

On the

p~r cent of the

respondents who suggested that it would be better to
wait and see what problems will actually be facing the
community before any preparations for the future.

Teacher Interest
The percentage analysis of responses from parents
concerning what they thought about teacher interest in the
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TABLE III
PERCENTAGE ANALYSES OF RESPONSES REGARDING SCHOOL INTEREST

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

1. Do you visit the

school as often
as you should?

22 13.8 138 86.2

0

0

160 100

88 55.o

6

3.8

160 100

1.9

0

0

160

2. Have you more or

less felt that
the problems or
the school are
those of the
teacher?

66 41.2

3. Do you think that

if' the parents
would show interest in the school
it would make a
better school?
157 98.1

3

100

4. Do you more or

less feel that
the school is a
burden on the
parents?

3119.4 128 80.0

.6

l

160 100

5. Do

you share in
the activities of
the school?
106 66.3

47 29.3

7

4.4 160 100

6. Do you think that
the school is
really helping
the pupils?

159 99.4

1

.6 0

155 96.8

3

1.9 2

0

160

100

1.3

160

100

7. Is the school the
type or school
that you want
your children to
attend?

TABLE III (Continued}

The Questions

8. Is your pastor
in accord with
the school program?

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

112 70.0

36

22.5

12

7.5

160

100

121 75.6

3

1.9

160

100

0

160

100

9. Does the school

program conflict

with the church

program?

36

22.5

10. Do you think the
school program
is meeting the
needs of the
pupils?
145 90.7

15

9.3

0

11. Do you think the
school and
church should
unite their
forces in order
to train for
good cit1zensh1p?l56 97.5

3

1.9

1

15 4.7

4

2.5

160

100

.6

160

100

12. Should the objectives of the
school be different from the
objectives of
the church?

81 90.5

13. Do you think
school activities
should extend to
the home of the
parents?
144 90.0

15

9.3

l

14. Do you feel that
you are a part of
the total school
program?
136 85.6

21 13.1

3

.6 160 100

1.9 160 100

TABLE III (Continued)

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

15. Are you satis-

fied with the
program that the
school is making?
153 95.6

16.

you believe
the 1955-56
school will
bring about a
bigger school
program than
what the school
:faces at the
present?

4 2.5

3 1.9 160 100

136 85.5 15 9.4

9 5.6 160 100

Do

17. Should schools
prepare how to
meet the
challenge?

l.40 87.5 10

6.2

10 6.2

160 100

81 50.6

8 50.0

160 100

18. Would you suggest wait and
see?

71

44.3

school program is shown in Table IV.

It reveals that the

parents regard the teacher as an important :factor in the
education of their children.

Ninety per cent of the

respondents feel that the teacher welcomes their aid in
promoting a better school program.

'lliey :further believe

that teachers are trying to promote a wholesome school
program.

This opinion was reflected in the responses of
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96 per cent of the parents.
Most parents are eager to participate in school
affairs when they can help.

The responses show that 98

per cent of the parents welcome teachers in their own
homes.

Likewise the majority of the parents think that

home visitations by teachers should be encouraged.

When

asked if they thought teaching is an easy job, more than

90 per cent of them said, "No." Parents are beginning

to

realize that the job of training children and youth is a
complex one.

Just as administrators and teachers want

the assistance of parents in developing their school
programs; so do parents as a whole want to help them.
Many administrators and teachers have discovered
that parent groups may be helpful in establishing a new
policy.

Consequently, in many communities, the advice and

suggestions of the community group are sought before a
new policy is announced or set in operation.
come partnership with teachers.

Parents wel-

Certainly whatever the

policy to be considered relative to a school program-whether to change the grading system or reduce the length
of the school day--it must have the understanding and
comment of the public before it can become effective.
Hence, it is essential that parents have an interest in
the job of teaching.

TABLE IV
PERCENTAGE ANALYSES OF RESPONSES OF PARENTS PERTAINING TO
TEACHER IN'IEREST

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

145 90.5

13 8.2

2 1.3

160 100

1.5.5 96.8

2 1.3

3 1.9

160 100

.6

160 100

10 6.2

160 100

1. Do you think the

teachers would
welcome you as a
partner in promo ting a better
school program?
2. Do you really

.feel that the
teachers o.r the
school are trying to promote a
worthwhile
school program?

3.

4.

Are you satisfied
with the teachers
o.f the school?
1.58 98.8
Would you recommend changes in
the faculty?

67

41.9

1

.6

83 51.9

l

5. Do you appreciate
the presence of
teachers?

150 93.7

3

1.9

7

4.4 160 100

6. Are the social

1.

contacts of the
teachers constructive?

108 67.5 15 9.3

you welcome
teachers in your
home?

158 98.7

37 23.2

160 100

1.3

160 100

Do

0

.o

2
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TABLE IV ( Continued )

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

8. Is the teach-

er 1 s personality

like you would
have it to be?

9.

Do the parents
.feel that the
teachers' jobs
are easy?

143 89.4 10 6.2

7 4.4 160 100

10 6.2

149 93.2

aware of the
many pro bl ems
that the achoo l
faces?
103 64.3

48 30.0

9 5.62 160 100

1.9

2 1.3 160 100

l

.6 160 100

10. Are the parents

11. Do you think a

teacher should
visit the homes
of his or her
students?
155 96.8

3

12. Can teachers
sell themselves
to the conmunity where they

teach?

82 51.2 68 42.5 10 6.2 160 100

13. Have the teach-

14.

ers of this
community sold
themselves to
the public?

46 22.5 96 60.0

18 17.5 160 100

Have you felt
that the teachera were only
interested in
their salaries?

95 59.3 60 37.5

5 3.2 160 100

46
School support
'!he manner in which school support is exhibited
may be closely associated with the opinions ot the parents concerning the teachers.

In the percentage analyses

of responses to questions regarding school support, more
than half the respondents stated that they did not believe they should support the school if they were not
familiar with its program.

Parents' interest in support-

ing the school is also reflected in Table V, in that more
than one-half of them pay their school taxes and 89 per
cent of them say they see the results of the money thus
spent.

TABLE V
PERCENTAGE ANALYSES OF RESPONSES TO QUESTIONS REGARDING
THE SCHOOL SUPPORT

The Questions
1. Should patrons
help support the
school and not
know about the
school program?

Per
Yes Cent

76 47.5

No
Per Re- Per
Per
No Cent ply Cent Total Cent

82 51.2

2

1.3

160

100

2. Do all citizens

pay their share
of school taxes?

3.

Do you see the
results of the
school tax you
Eaz?

92

~3

57.5 62 38.8 6

3.7 160 100

a2.~

2 •2

13 8.2

~

160

100
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Community Interest
In the percentage analyses of responses toquestions related to community interest as shown in Table VI,
the data reveal other opinions of parents concerning the
More than 68

reaction of teachers toward the community.

per cent of the respondents say they thought that the
teachers showed the proper interest in the community at
large.

There were only

47

respondents or

29 per cent who

thought that the teachers did not show the proper interest in the community, while only three respondents gave
no answer to the question.
'Ihe response showed that more than 88 per cent of
the parents and citizens believed that the teachers .
respect community leadership.

Current trends in school-

community relations indicate the use of the school as a
community center.

Here the community will go to the

school for events conducted under the auspices of the
school as well as events and activities of an educational
nature in which there is community interest.

These

trends are indicative of closer relationship between the
home, school, and community.

Thus, the motif for which

the school stands become the means of educational opportunity.
Approximately, one-half of the patrons, however ,
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TABLE VI
PERCENTAGE ANALYSES OF RESPONSES TO QUESTIONS RELATED TO

COMMUNITY INTEREST
Per
Yes Cent

The Questions
1. Do you think the
teachers show the
proper interest
in the community
at large?
110 68.8

No
Per Re- Per
Per
No Cent ply Cent Total Cent

47 29.3

3 1.9

160

100

7.5

6 3.7

160

100

5.o 160

100

the people o:f
the community
have the proper
access to the
use of the school
building?
117 73.2 262 16.2 17 10.62 160

100

Would the community derive any
benefit from
reading the
school paper?
127 79.3

160

100

160

100 ·

2. Do the teachers

respect the
leadership o:f
the comm.unity?

3. Are the people

142

88.8

o:f

the community
properly in:formed
as to what takes
place in the
community?
86 53.8

4.

5.

6.

12

66 41.2

8

Do

you think the
teachers should
take part in the
church work in
the communi t,-?
147 91.8

28 17.5 5 3.2

Do

0

0

13

8.2
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TABLE VI ( Continued)

Per
Yes Cent

The Questions

No
Per Re- Per
Per
No Cent ply Cent Total Cent

1. Should patrons
of the community hold di.fficult conferences with the
teachers at
absence of the
principals?

20

12.5 137 85.6 3

1.9 160 100

thinks that they could be better informed about what goes
on in the community.

Likewise 1 79 per cent of them

think that the school paper may be beneficial in keeping
the community well in.formed.

A relatively small per-

centage of the respondents believe that parents and
patrons should come to the school on matters related to
difficult problems without contacting the principal.
Respect for the proper authority is re.fleeted by this
reaction.

Parent-Teacher Association
Reaction regarding the parent-teacher association
reveals that more than 90 per cent of the respondents
think that such an organization may be helpful to a
school program.

There were only .four negative responses
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concerning the parent-teacher association, while seven
respondents gave no reaction.

Table VII shows the

analyses of the data regarding the parent-teacher association.

It further reveals that only

34

per cent of

the respondents thought that membership in such an
organization should be confined only to parents and
teachers; on the other hand,

60 per cent of the respond-

ents thought that the membership should be broader.
It is obvious that in moat communities there are
patrons of the school who are not parents and are influential citizens that might contribute to the school program in an appreciable manner.
participation may evolve.

Thus, wider community

Seventy-five per cent of the

respondents thought that the parent-teacher association
should be allowed to spend funds raised by it, rather
than having to get permission trom higher authorities
concerning how they should spend money that has been
raised co-operatively through teacher-parent-community
participation.

School Attendance
School attendance has become a definite problem
during the past few years.

It ranks second in frequency

among problems converging in a secondary administrative
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TABLE VII
PERCENTAGE ANALYS S OF THE DATA REGARDING THE PARENTTEACHER ASSOCIATION
No

The Questions

Per
Yes Gent

Per Re- Per
Per
No Cent ply Cent Total Cent

1. Do you think that

a Parent-Teacher
Association is
helpf'ul to a
school program? 14-9 93.2

4

2.5

7 4.3

160

2. Would you be willing to become a
member of' a well
functioning Paren t-Teacher
Association?
lq.l 88.1

13

8.2

6

3.7

160 100

55 34.3 97 60.7

8

5.0 160 100

100

3. Should only parents and teachers be al.lowed
to become members of the
Parent-Teacher
Association?

4.

Should the
Parent-Teacher
Association be
allowed to spend
the money raised
by the organization?
120

75.o 26 16.2 14 8.8 160 100
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staff.

Attendance problems may have to do with irregular

attendance, enforcement of attendance laws, tardiness and
friction growing out of truancy and delinquency.

The

data in Table VIII reflect the weight of the problem in
the Douglass School Patronage area.

More than

90 per

cent of the patrons are aware of the fact that future
hopes of the success of the school depend upon the
average daily attendance of the pupils.

Likewise,
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per cent of the respondents stated that they face severe
problems in keeping their children in school.
Sixty-six per cent of the respondents think that
there are some school activities which, if extended, to
the majority of the respondents show an awareness to the
need and importance of an adult education program.
Furthermore, they think that the school attendance
problem may be solved, to a large extent, through adult
education.

Summary
Finally, the data in the tables presented in this
chapter reflect a diversity of opinions concerning home,
school, community relations.

'Ihe need for a functional

public relations program is obvious.

Whole participation
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TABLE VIII

PERCENTAGE ANALYSES OF REACTIONS OF RESPONDENTS REGARDING
PROBLEMS OF SCHOOL ATTENDANCE

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

1. Do you feel

severe problems
in sending or
keeping your
children in
school?

2.

3.

4.

5.

104 65 . 0 55 34.3

1

. 07

160

.o

160 100

100

Do they actually
go as often as
they can?
148 92.5

12

7.5

0

Are you aware of
the fact that
future hopes of
the success of
our school
depends upon the
average daily
attendance of
our pupils?
149 93.1

9

5.6

2 1.3

160

100

Are there any
school activities extended to
the home that
would aid in pupils 1 attendance.
106 66.2

39

24.4

1.5 9. 3

160

100

you think an
adult educational class would
help solve the
pupil attendance
problems?
146 91.2

11

6.9

3 1.9

Do

160 100
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TABLE VIII (Continued)

The Questions

Per
Yes Cent

No
Per Re- Per
Per
No Cent ply Cent Total Cent

6. Would you take
part in an adult
educational
class?
138 86.2

7.

18 11.5

4

2.5 160 100

37 23.1

9

5.6

Do you think the

class should
have anything to
say about what
the class subject matter
should be?
114 71.3

160

100

of adults in the educational program of a school may be
secured by wholesome participation on the part of the
instructional staff, in the community activities of the
parents and other adults.

Though the work of the public

school has been molded by many external inf'luences, that
which is taught has come to be a direct reflection of
what the people wish for their children.

Hence, adult

participation is essential in the over-all educational
program.
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CHAPTER V
SUMMARY AND A PROPOSED PUBLIC RELATIONS PROGRAM FOR THE
DOUGLASS SCHOOL

Summary
This thesis dealt with the problem of public relations in the Douglass School Patronage area, Camp County,
Pittsburg, Texas.

The purpose of this study was to devel-

op for the Douglass School Patronage area a public relations program which will provide enrichment for the total
school-community.
The elements of this problem were stated in the
following questions:
l.

To what extent does the school furnish the
community with information concerning its
objectives, its program of studies, its
extracurricular activities, its needs, and
its special services?

2.

What community services are offered by the
school staff to adults?

3.

What community resources are utilized in the
overall school program?

4.

What techniques are employed by the principals
and teachers in promoting cordial school
connnunity relations?
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A Proposed Public Relations Program
There are five basic concepts of performance which
must be understood if one desires a wholesome and appropriate relationship between the school and community which
it serves.

These concepts or elements may be stated in

the following manner:
1.

The meaning of comm.unity.

2.

The functions of a school 1n a democracy.

3.

The interrelationship between the school
and its supporting community.

4.

The importance of continuous and effective
interaction between the school and community.

5.

The method whereby school community interaction may be maintained. 1

On

the basis of these concepts and the findings

from the analyses of the data secured for this thesis,
this proposed program is presented.
Objectives:
1.

To better acquaint the teacher, pupils,
parents, and patrons with the available
resources--local, state, and regional.

1

Henry J. Otto, Elementary School Organization and
Administration, (New York: D. Appleton-Century Company

1944),

p.

410.

,
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2.

To orientate teachers, pupils, and patrons
to instructional procedures and materials
based on pupil and community needs.

3.

To make suggestions and plans for coordinating educational activities whereby
a duplication of services may be prevented.

4.

To develop a feeling of unity and integration within the community by ma.king the
school the community center.

Method of Orientation
l.

Community survey

The recent trend for increased social emphasis has
resulted in a closer orientation of the curriculum to the
problems of living in the local community.

This may be

accomplished through systematic methods of obtaining
information concerning the activities, resources, customs,
and people.

2.

a.

Teacher participation

b.

Pupil participation

c.

Parent participation

Studying the findings

The initial step in planning a public relations
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program is to determine the existing status and needs in
school-community relations; and to define each clearly.
It is evident from the study made that there is a definite
interest in the school program shown on the part of the
parents and patrons.

Tb.is was reflected in the responses

to questions asked pertaining to the six aspects studied.
It is imperative that in making an approach to the progressive development of good public relations that there
be an informed public.

3.

Planning on the basis of the findings

A knowledge of educational needs is of little
value unless it is translated into objectives.

The

present study revealed that parents and patrons have
faith in the leadership of the school authorities and
want to co-operate in the overall school program.
Likewise, they recognize the need for a more informed
public.

Further, they feel that adult education has a

definite place in the school program, and welcome the use
of the community as a laboratory for learning experiences.

Hence, in order to develop a good public rela-

tions program, wise planning is essential.
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Presenting the Program
1.

Organizing a community council.

The means by which a school system relates its
ideals and objectives to the entire community are many
and varied.

Through a coordinating council which will

include all community agencies interested in schoolcommunity improvement, good public relations may evolve.
It is a mechanism for eliminating overlapping of and
obtaining community solidarity.
2.

Suggestions for setting up the council.

3.

Select members of the council who represent
each community organization.

4.

Select officers who show leadership ability.

5.

Plan objectives.

6.

Choose specific problems or projects on which
to work which will be of special interest to

the general public.

7.

Establish a central clearing system for booking
resource people.

8.

Issue pamphlets or newsletters to keep public
informed of the program underway.

9•

Emphasize the importance of the program and the
contributions the resource people can make
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toward better understanding of the school.
10.

Provide a budget large enough to take care
of expenses.

11.

Plan offerings to include a large variety
of expenses.

12.

Encourage pupil participation in all activities.

This will insure a balanced picture of the many
phases of life within the school and community.
Activities
The findings of a survey can be used by the
school in a variety of ways which curriculum improvement
and enrichment are among the most important.
community improvement may result.
center for many activities.

Likewise 1

The school may be the

As the modern school is

following the plan of its forerunner--the village school 1
it is becoming a meeting place for the community.

Teacher-Pupil-Connnunity Activities
Teaching methods and procedures have changed in
keeping with recent trends in principles and philosophies
of education.

Teachers are found searching for different

methods in order to give variety to teaching.

Hence,

teacher-pupil planning of activities and learning experiences is significant.
Activities so planned with the use of community
resources will greatly enrich the curriculum, such as:
1.

Taking field trips.

2.

Making maps of the community.

3.

Collecting pictures.

4.

Seeing educational films.

5.

Interviewing comm.unity people.

6.

Giving demonstrations in homes.

7.

Writing about out-of-school experiences.

8.

Making scrapbooks of important clippings.

9.

Inviting community leaders to discuss
community problems.

10.

Developing units centered around community
problems.

Good public relations may be developed through
these procedures.

The teacher, the pupil, and the parent

will become partners in the educative process.

Parent-Teacher Activities
Parents can and should serve the school in innumerable ways.

The following list of activities are suggested:
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1.

Helping with the writing and mimeographing
of the school paper.

2.

Helping with school housekeeping, such as
mending window shades, painting flower boxes,
mending books in the library.

3.

Assisting with health "roundups."

4.

Assisting teachers in taking children on
field trips; local, and statewide.

5.

Helping in the supervision of the lunchroom,
so that children may eat under moderately
quiet conditions and develop standards of
courtesy and good manners.

6.

Collecting
illustrative materials which
•
relate to subjects being studied in the
various classrooms.

7.

Developing co-operatively a home-school and a
school-home visiting program acceptable to
both teachers and parents and useful to all.

8.

Studying the proposed legislation; local,
state, or national that directly affects or
will affect and make recommendations to the
proper group.

9. Extending the school into the community and
bring the community closer to the school by
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finding homemakers who will occasionally
permit teachers to bring small groups of
children into their homes for demonst~ation.
Parent-teacher work may be made interesting if the
proper type of leadership is developed.
ing adventure.

It is an excit-

The direction and success of its activi-

ties will depend upon the leader's skill, talent, originality, and ingenuity.

A

well defined program for a

number of meetings over the year might be planned.

Each

meeting might profitably be devoted to a discussion of
some subject or problem which the public should know
about.

One meeting might be given to each of the fol-

lowing:
1.

What the school is trying to do for the
child.

2.

The philosophy of the school.

3.

Methods of teaching reading.

4.

Methods of evaluating pupil progress.

5.

Individual differences of children and their
effect.

6. Educational finances.
7.

The curriculum of the school.

8.

Pupil guidance.
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Council Activities
The community council may serve as a clearing
house for all activities within the comm.unity which have
as their objective school and community improvements.
The connnunity leadership may be mobilized in the council
and thereby

the nature of the program and method to be

utilized in its implementation can be co-operatively
planned.
A principal faces many difficulties in setting up
a smooth running public relations program.

If he can

think of these difficulties, not as something to mourn
about, but as challenges to his skill and ingenuity,
progress will be more satisfying.
Finally, it is the concensus of thought among
educational leaders that long-term public relations seem
to excel in one all-important qualification--the ability

of administration to check constantly on the results or
their informative and interpretative contacts.
any endeavor makes for strength.

Unity in

Coordination is the

master key to efficiency in public relations.
The study was based on the assumption that (1) in
order for a school to grow and carry out 1 t .s purposes,
there must be a general working understanding between the
school and community, and (2) to know and be able to get
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the most from the resources of the community, there must
be mutual activities functioning between the school and
the connnunity.
This study was limited to the school patronage
area which is based on nine schools that were consolidated
with the Pittsburg Independent District to make up the
total school-community served by the Douglass School.

It

was also limited to those aspects of public relations
which have to do with parent-school relationships as they
relate to resource-use education and parent education.
The purpose of this study was achieved through the
following steps:
l.

A survey of literature on home-school-community
relations, public relations, and the utilization of community resources to enrich the
school-comm.unity programs.

2.

The execution of a survey to parents and
patrons of the school patronage area to
ascertain opinions and reactions regarding:
a. School Interest
b. Teacher Interest
c. School Support

d. Connn.unity Interest
e. P. T. A. Interest

66

r.
3.

Pupil Attendance and Adult Education.

A percentage analysis of the data secured from
the questionnaires was made and interpreted.

Conclusions
1.

Community leadership on the part of the
principal is an important factor for a
public relations progr~.

2.

Whatever activities or contacts are initiated
by the principal and his staff will be assured
greater success if the principal has gained
the respect of his connnunity and is recognized
as a leader in his own profession as well as
his school community.

3.

School must take an active interest in and
carry the major responsibility for initiating
wholesome activities.

4.

Each school system must meet the educational
needs of its community.

Public relation pro-

cedures cannot substitute for the lack of
quality in a school system.

5.

Progress of education will continue through the
combined efforts or competent staff members
and interested citizens.

Only through protea-
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sional lay programs can the various aspects
of school and comm.unity life be integrated.

6.

Four M's in public relations should be kept
foremost in the minds of the school administrator:

7.

men, media, methods, and money.

Any educational program should clarify its
aims and objectives.

School public relations

are aimed at different segments of the public
since each group has its unique characteristics.

It is wise to start with facts, then

dramatize them into compelling ideas.

8.

The principal should be acquainted with the
public, know what it thinks, what prompts
attitudes and how best to appeal for assistance.

9.

All staff members should be important ambassadors of goodwill for a school system.

10.

Unity in public relations makes for strength.
Likewise, there must be an official clearance
of information and its interpretation to bring
about increased public understanding.
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QUESTIONNAIRE

Please write~ or No.
School Interest
1.

Do you visit the school as often as you should? _ __

2.

Have you more or less felt that the problems of
the school are those of the teacher?

3.

Do you think that if the parents would show more
interest in the school, it would make a better
school?

4.

Do you more or less feel that the school is a
burden on the parents?

5.

Do you share in the activities of the school?

6.

Do you think that the school is really helping
the children?

7.

Is the school the type of school that you want
your children to attend?

8.

Is your pastor in accord with school program?

9. Does the school program conflict with the church
program?
10.

Do you think the school and church should unite
their forces in order to train for good citizenship?

11.

Do

you think the school and church or rather do you
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think the school program is meeting the needs of
the pupils?
12.

Should the objectives of the school be different
from the objectives of the church?

13.

Do

you think the school program is meeting the needs

of the pupils?

l4.

Do you feel that you are a part of the total school
program _______________________

15. Are you satisfied with the progress that the school
is making?

16.

Do

you believe the

1955-56 school will bring about

a bigger school problem that what the school faces
at the present?
17.

Should schools prepare now to meet the challenge?

18.

Would you suggest wait and see?

Teacher Interest

19.

Do you think the teachers would welcome you as a
partner in promoting a better school program?

20.

Do you really feel that the teachers of the school
are trying to promote a worthwhile school program?

21.

Are you satisfied with the teachers of this school?
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22.

would you recommend changes in the faculty-? _ _ _ __

23.

Do you appreciate the presence of teachers?

24.

Are the social contacts of the teachers constructive?

25.

Do you welcome teachers in your home?

26.

Is the teacher's personality like you would have
it to be?

27.

Do the parents feel that the teacher's job is
an easy one

28.

Are the parents aware of the many problems
that the school teacher faces?

29.

Do you think a teacher should visit the homes
of his or her students?

30.

Can teachers sell themselves to the community
where they teach?

31.

Have the teachers of this community sold them-

selves to the public?
32.

Have you felt that the teachers were only
interested in their salaries?

School Support

33.

Should patrons help support the school and not
lmow about the school program?

34.

Do

all citizens pay their share of school truces?

--
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35. Do you see the results of the school tax you pay?
36.

Do

you think the teachers show the proper interest

in the community at large?
Community Interest

37.

Do

the teacher respect the leadership of the

community?

38.

Are the people of the community properly informed as
to what takes place in the connnu.nity?

39.

--------

Do the people of the community have the proper access
to the use of the school building?

40.

Would the comm.unity derive any benefit from reading
the school paper?

4l.

Do you think teachers should take part in the
church work in the community?

42.

Should patrons of the community hold difficult
conferences with the teachers at the absence of the
principal?

P. T. A. Interest

43.

Do you think a P. T. A. is helpful to a school
program?

44.

Would you be a member of a well working P. T. A.
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45.

Should only parents and teachers be allowed to
become members of the P. T. A.

46.

Should the P. T. A. be allowed to spend the money
raised by its organization?

Pupil Attendance and Adult Education

47.

Do

you face severe problems in sending or keeping

your children in school?

48.
49.

Do they actually go as often as they can?
Do you feel that poor attendance has been a major

--if extended to

factor of the poor progress of your children?

50.

Are there any school activities,

the home that would aid in pupil attendance?

51.

Are you aware of the fact that the future hopes of
the success of our school depends upon the average
daily attendance of our pupil?

52. Do you think an adult educational class would help
solve the pupil attendance problem?

53.

Do you think the class should have any thing to say
about what the class subject matter should be?

54.

Would you take part in an adult educational
class?

